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ABSTRACT 

Carolina PALS (Programmed Alternative Learning for 
Students) is a program designed to meet the educational, social, and 
emotional needs of students with mild disabilities in grades 3~10, by 
having one special education teacher and one regular teacher share 
Leaching in the regular classroom. In 1992-93, the program operated 
in 50 schools, reaching 856 special education students and 4,502 
regular education students. A survey of 179 teachers concerning the 
effectiveness of the PALS program examined student outcomes, 
implementation, team teaching, and program administration. Teachers 
felt that the PALS program had positive effects on student outcomes, 
both academically and socially. Teachers who volunteered to 
participate in PALS had more positive feelings toward it than 
teachers who were assigned to participate. Most teachers agreed that 
it was appropriate to modify assignments for PALS students. Most 
teachers were also positive about the team teaching model. Special 
education teachers were generally more positive abuut program 
administration than regular teachers. One third of respondents 
believed that the number of students in the PALS class was increased 
because there were two teachers. Most teachers were negative about 
having sufficient planning time for FALS. Appendixes provide a copy 
of the survey form and survey data. (JDD) 
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EVALUATION REPORT: TEACHER SURVEY ON 

CAROLINA PALS 

REPORT SUMMARY 

Authors: Robert Serow, Alissa Bernholc, Kirk Grotjohn, aud Karen Banks 

BACKGROUND 

Carolina PALS (Programmed Alternative Learning for Students) is an innovative program 
designed to meet the educational, social, and emotional needs of mildly handicapped stadents 
and others. The traditional approach is to pull students out of their classroom for part of the 
school day to receive instruction in resource rooms. In PALS, one special education teacher 
and one regular teacher share teaching in the regular classroom. 

The Carolina PALS program was developed through the collaboration of the Wake County 
Public School System (WCPSS) and the University of North Carolina at Chapel Hill and was 
originally fimded by a grant from the U.S. Department of Education. In 1992-93, the 
program operated in 50 schools (33 elementary, 11 middle, and 6 high schools), reaching 
856 special education students and 4,502 regular education students. Students participating 
were in grades 3-10. 

To evaluate the effectiveness of the PALS program, a teacher survey, teacher interviews, and 
classroom observations were conducted, lliis report will focus exclusively on the survey 
results since the other two methods of evaluation only included a small number of teachers 
and are therefore less likely to be representative of all PALS teachers and classrooms. The 
survey results were examined m four categories: student outcomes, implementation, team 
teaching, and administration. We examined these results for all respondents, as well as by 
teacher type (regular or special education), by whether or not the teacher volunteered for 
PALS, and by the level the teacher taught (elementary or secondary school). These 
categories are not independent; a significantly greater percentage of special education 
teachers volunteered to be involved in PALS tlian did regular teachers (75% vs. 60%\ 
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MAJOR FINDE^GS 
STUDENT OUTCOMES 

• Based on a composite of items, teachers thought that the PALS program had positive 
effects on student outcomes in the classroom, both academically and socially. 
Improvements were reported in more areas for PALS students than for regular students. 
This does not mean that regular students did poorly. In fact, few teachers reported that 
any of the students did worse because of the PALS program. 

• Teachers who volunteered to participate in PALS were significantly more positive than 
teachers who were assigned or were requested to participate. (See Attachment 3.) This 
was, of course, expected. The differences found could be real or due to perception. 
Someone positive about the program at the onset may convey their feelings to the class 
and positively influence stiident outcomes. On the other hand, that person may also 
exaggerate the good points of PALS and overlook any negative points. 

• There was little difference in attitude between special education teachers and regular 
teachers. (See Attachment 4.) 

• Secondary school teachers were significantly more positive than elementary school 
teachers on some measures of student outcomes. (See Attachment 5.) This significance 
was somewhat exaggerated due to the fact that a slightly greater proportion of secondary 
school teacher respondents were volunteers than were elementary school teacher 
respondents (71% vs. 61%). 

IMPLEMENTATION 

• One major concern among teachers was their perception that there was not sufficient 
planning time for PALS. (Only 21% agreed or strongly agreed that there was sufficient 
planning time.) This concern was similar for all types of teachers. 

• Regarding training, most (75%) reported that the training was good or excellent but two- 
thirds (63%) agreed that ongoing training was needed. 

• Most teachers (89%) agreed that it is appropriate to modify assignments for PALS 
students; the most conmion modifications were grouping across ability level, peer 
tutoring, and modified testing. 
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TEAM TEACHING 

Most teachers were positive about the team teaching model and reportedly benefitted from 
team teaching. (Each item on team teaching had over 70% positive responses.) Not 
surprisingly, teachers who volunteered to participate were more positive about team teaching 
than teachers who were assigned to the program. Although more secondary school teachers 
than elementary school teachers admitted that team teaching is difficult, they seemed to have 
shared responsibilities more. A greater percentage of secondary school teachers responded 
that both PALS teachers participated in parent conferences (90% vs. 68%). More of them 
have daily consultations with their partner concerning PALS students' progress (51% vs. 
24%). More have an established system for record keeping (100% vs. 90%) in which they 
have shared responsibilities (70% vs. 47%), and they tend to meet more often with their 
partners to plan classes. More special education teachers felt that they had grown 
professionally due to PALS than did regular teachers (97% vs. 82%). However, a greater 
percentage of special education teachers felt that their partner did the majority of the 
planning without consulting them (25% vs. 2%), and tiiat their partner changed plans at the 
last minute* and preempted the lesson without notice (17% vs. 4%). 

ADMINISTRATION 

Teachers were fairly positive about the administration of PALS, although only about eleven 
percent of teachers agreed that the allocated funding for the PALS program was adequate. 
(Fifty percent of the respondents were undecided on this issue.) Also, 67% of the 
respondents believed that more than one third of all the students assigned to the PALS class 
were at risk/low achieving students, and one third of the respondents believed that the 
nimiber of students in the PALS class was increased because there were two teachers. A 
majority reported adequate support from their school administration (79%) and from the 
central office (59%). 

Special education teachers were generally more positive about the administration than regular 
teachers. Elementary school teachers w re also more positive about the administration than 
secondary school teachers, particularly in their perception of the number of students and the 
proportion of studer^ts at risk in their class. 

RECOMMENDATIONS 

A few recommendations can be made based on the results of this survey. 

• Based on the more positive views of teachers who volunteered or were encouraged 
to participate rather than were assigned, it is suggested that teachers be allowed to 
volunteer, or encouraged to participate, but not be forced to participate. 
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• School and central administrators should examine assertions that more planning 
time is needed for teachers to prepare for their PALS classes. Special education 
PALS teachers need time to coordinate planning with the regular PALS teachers 
and this coordinated planning may not be happening at the school level. 

• The training appeared to be beneficial but needs to be ongoing. Many problems 
or questions can arise after the PALS program is underway that may not have 
been anticipated during training prior to implementation of PALS. Ongoing 
training would help answer these questions or problems. After the program is in 
progress, concepts and examples would have a more concrete base, especially for 
teachers with no previous PALS experience. 

Follow-up studies of student outcomes for PALS students will be difficult, because finding 
appropriate indicators will be challenging. Grades for PALS students may decline due to 
more rigorous demands in regular classrooms, although learning may have increased. If an 
outcomes-based evaluation is conducted, it may involve random assignment of potential 
PALS students to PALS and self-contained classes and special, individual assessments. The 
system should consider if these steps are worthwhile. 
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PROGRAM DESCRIPTION 



Carolina PALS (Programmed Alternative Learning for Students) is an innovative program 
designed to meet the educational, social, and emotional needs of mildly handicapped students 
and others in the regular education classroom. In traditional programs, special educators 
often provide services to special education students by pulling them out of their classrooms 
for part of the school day to receive instruction in resource rooms. This traditional approach 
may have several pitfalls: 

• Students can feel stigmatized and suffer a loss of self-esteem when removed from 
the mainstream environment; 

• Students lose exposure to models for positive attitudes and behaviors in school; 

• Pull-out instiiiction can have long-term negative effects; 

• Expectations may be lower and less challenging materials used; 

• Students may receive a less cohesive instiiictional program; and 

• Students may lose the "survival skills" necessary to function in tiie more 
demanding mainstream environment. 

Carolina PALS attempts to avoid tiiese pitfalls by serving mildly handicapped students 
witiiout removing tiiem from tiieir classrooms. 

The Carolina PALS program was developed through tiie collaboration of the Wake County 
Public School System (WCPSS) and tiie University of Nortii Carolina at Chapel Hill. PALS 
was originally fimded by a grant from tiie U.S. Department of Education to test new 
alternatives for serving mildly handicapped students at tiie elementary level witiiout removing 
tiiem from tfieir classrooms. In recent years, tfie WCPSS program has been expanded to 
otfier grade levels. 

In tiie Carolina PALS collaborative teaching model, tiie special education teacher works as an 
equal partner witii tiie regular teacher witiiin tiie regular classroom to provide instioiction to 
all students in tiiat classroom. The general educator provides expertise in tiie curriculum and 
content areas, while tiie special educator provides expertise in learning processes and 
modified instructional sti^tegies. 

Botii teachers are expected to share in planning, teaching, decision making, and 
accountability. Accommodations in tiie curriculum and instiaictional techniques are 
implemented to increase success for all stiidents. These accommodations may include: 
establishing reasonable expectations, modifying textbooks, designing behavior management 
programs, adjusting tiie pace of units, adapting tiie style of presentation, adjustiing tiie 
grading criteria, developing alternative quizzes and tests, or reinforcing a lesson witii 
adaptive materials and methods. 
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Carolina PALS was initiated in WCPSS in 1989-90 as the Carolina Consulting Teacher 
Model, operating in two schools. The program was expanded :o 12 schools dunng 1990-91 
and to 34 schools during 1991-92. In 1992-93 Carolina PALS operated m 50 schools (33 
elementary, 11 middle, and 6 high schools), reaching 856 special education students and 
4 502 regular education students. Carolina PALS is offered to students m grades 3-10; it 
usually begins in language arts in grade 3 and expands to social studies and science m grade 
6 and beyond. 



EVALUATION DESIGN 

A survey was administered to all teachers at the primary and secondary level who were 
participating in the PALS program. The survey evaluated the effectiveness of the PALS 
program and teachers' attitudes toward the program. The evaluation was conducted by North 
Ca^lina State University graduate students in the Fall, 1992 section of ELP 580 (Theory and 
Practice in Educational Evaluation) with assistance by the WCPSS Department of Evaluation 
and Research. 

The survey was mailed to each of the 303 regular and special education teachers currentiy 
participating in the Carolina PALS program. A total of 179 completed surveys were 
returned for a response rate of 59%. Because of tight time constraints, it was not possible to 
contact those teachers who did not respond. 

• Fifty-nine percent, or 105, of the respondents were elementary school teachers, 
and 41%, or 73, were secondary school teachers. 

• Sixty-one percent, or 110, of the completed surveys were provided by regular 
teachers, 37% or 67 by special education teachers, and 1%, or 2, were 
unidentified. 

• Most respondents (66%) had nine years or more of teaching experience, but a 
majority (58%) said they were in the first year of working witii PALS. 

The survey consisted of Likert-scale questions, variable response questions, and open-ended 
questions. There were a total of 65 questions. (See Attachment 1 for a copy of tiie complete 
questionnaire.) In addition to responses to the individual questions, six scores were derived 
by combining some questions. These six summary scores were obtained by assigning each 
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response included in the measure a numerical score and adding those scores up. The scores 
were assigned as follows: 



Response 


Swre 


Response 


Score 


Strongly Agree 


2 


Improved 


1 


Agree 


1 


No Change 


0 


Undecided 


0 


Did Worse 


-1 


Disagree 


-1 






Strongly Disagree 


-2 







In obtaining these scores, there was a loss of information; a negative response to one item 
would be cancelled by a positive response to another. Also, all items included in the scores 
were weighted equally, even though some items might be regarded as more important than 
others by respondents. One last assumption made was that the categories of response were 
equidistant. In spite of these assumptions and the loss of information, the scores are still 
useful as summary statistics which could be analyzed, and as adjuncts to the scores on 
individual items. 

The tests used to analyze the data were Fisher's Exact Tests for two-by-two tables and Chi- 
Square tests for larger tables. Mantel-Haenszel Chi-Square tests were used to test the effects 
of 2 factors (two-by-two tables) while controlling for a third factor. T-tests (and paired T- 
tests) were used to analyze the summary scores described above. Also, stepwise regressions 
were performed on those scores to determine which type of classification of teachers (Special 
Education vs. Regular, Elementary vs. Secondary, and Volunteer vs. Assigned) made the 
greatest difference in tihe score. 

LIMITATIONS 

Due to the number of respondents, the survey is more likely than the teacher interviews or 
observations to provide views that are representative of the entire population of teachers. 
However, there are limitations to survey data; namely, surveys are subjective self-report 
instruments. Self-reports are not always based strictly on objective data, but are subja;t to 
influences from events, activities, time of year, and other factors. Any references to specific 
outcomes (grades, improvements in certain areas) in this report are not based on objective 
data, but on teachers' perceptions of the outcomes. 

Another limitation is the self-selection of respondents. We do not have a random sample; the 
59% who responded may tend to feel stronger (positively or negatively) about the program 
than those who did hot respond. 
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EVALUATION RESULTS 



The results of the survey will be presented in four sections: student outcomes, 
implementation, team teaching, and admLnistration. Within each section, results are 
presented for teachers overall (see Attachment 2); by reason for participation (principal 
request/assignment vs. volunteered, see Attachment 3), by teacher type (special education vs. 
regular teachers, see Attachment 4), and by level (elementary vs. secondary teachers, see 
Attachment 5). Teachers could give more than one reason for participation (in question 51). 
In a few cases the assignment of a teacher to a group was determined by the analyst 
int -preting their response. If the respondent checked both "volunteered" and "principal 
request/assignment," they were put into the volunteer group. If they checked neidier 
"assigned" nor "volunteered," they were also put into the volunteer group. We assumed that 
if the principal did not request their involvement or assign them to a PALS classroom, then 
they volunteered (either as a result of parental pressure or encouragement from a co-worker). 

STUDENT OUTCOMES 

Overall^ teachers thought that thf. PALS program had positive effects on all student 
outcomes in the classroom, both academically and socially. For example, in 10 of the 19 
areas listed in Item 61, over 75% of teachers reported that FALS students (special education 
students in the PALS classes) improved. For the remaining nine items, no more than 2% 
reported that PALS students did worse as a result of PALS participation. Fewer 
iniprovements attributed to bsing in a PALS program were reported for regular students. 
Figure 1 shows the two areas affecting students at all levels with the most improvement and 
the two areas with the least improvement for PALS students. Because graduation rate and 
dropout rate only affect high school students, these are not included. (See Attachment 2 for 
the exact results.) 
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Figure 1. Extreme Responses to Item 61: "Please indicate the type of change, 
if any, PALS students have shown in the foUowing areas as » result of PALS instruction." 
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Opinions were divided as to whether PALS students take up more class time than regular 
students (Item 24), whether PALS students would receive more individual help in the 
resource classroom (Item 28), and whether all PALS students have been successful in the 
PALS classes (Item 46), with about half agreeing and half disagreeing with each item. 

Three scores were derived to evaluate student outcome. Negative scores denote negative 
perceptions, and positive scores denote positive perceptions. One score, called "OveraU 
Impact," 'X)mbines items 2, 12, 15, 16, 18, 19, 20, 26, 28, 30, and 32. It measures the 
teachers' perception of the PALS and regular students' social skills and the overall impact of 
the PALS program. It has a possible range of -22 to +22. The "PALS Improvement" score 
tall.es item 61, which consists of ratings of 19 factors, and is a measure of improvement of 
PALS students. The "Regular Student Improvement" score tallies item 62, which also 
consists of ratings of 19 factors, and is a measure of improvement of regular students in the 
PALS classroom. Both the "PALS Improvement" score and the "Regular Student 
Improvement" score have a range of -19 to +19. 

The means for Overall Impact, PALS Improvement, and Regular Student Improvement were 
11, 12, and 10, respectively. Each was significantly greater than 0. This means that the 
average atttiude of the teachers regarding PALS* effect on students was positive. 

Teachers who volunteered to participate in the PALS program were significantly more 
positive regarding student outcomes than teachers who were assigned or requested to 
participate by their principal. The means of all three derived scores were significantly 
higher for teachers who volunteered than for those who were assigned to participate (T-test). 



«: ciwio«b.n)to «mi)\9-9-94\S«>te«Bbef 14, 1994 



5 



94.02 



However, the mean scores for teachers who were assigned were still positive on those 
measures. In fact, when the derived scores were examined with a stepwise regression, the 
only classification of teachers that had a significant effec, on each summary score was 
whether or not the teacher volunteered. In examining individual items (using Fisher's Exact 
Test), the percentage of volunteers with a positive ouflook was equal or higher than that of 
teachers who were assigned for ALL of the items regarding student outcome. It was 
significanUy higher in 35 out of 52 items. 

When results are examined by teacher type, special education teachers were slightly more 
positive than regular education teachers regarding studem outcomes. Of the three derived 
scores, only the Regular Student Improvement score was significanUv higher for special 
education teachers than for regular teachers (T-test). Only 6 of 52 items had significanfly 
higher proportions of positive responses for special education teachers than for regular 
teachers. Two of those items (question 19, and Attendance Li item 61) lost their significance 
when the question of whether or not they volunteered was factored in (Cochran-Mantel- 
Haenszel test). This means that for those items, whether or not the teacher volunteered is 
more important than whether or not the teacher was a special education teacher or a regular 
teacher. ^ 

Secondary school teachers had significantty higher scores for Overall Impact and P ^XS 
Improvement than elementary school teachers (T-test). However, this significance 
disappeaied for both scores once whether or not they volunteered was factored in (Stepwise 
regression). The following results were found when examining individual items: 

• A greater percentage of secondary school teachers than of elementary school 
teachers feU that the PALS program provides a better educational opportunity for 
PALS students than the resource program (88% vs. 69%). 

• A greater percentage of secondary school teachers than of elementary school 
teachers reported improvements of PALS students in discipline (89% vs 66%) 
peer relations (86% vs. 66%), dropout rate (23% vs. 7%), discipline rcferra's ' 
(68% vs. 38%) and attendance (51% vs. 28%). 

• A greater percentage of secondary school teachers than of elementary school 
teachers felt that the PALS program improved the discipline referrals of regular 
students (51% vs. 32%). ^ 
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There were two questions about which elementary teachers were significantly more positive 
than secondary school teachers: 

• A greater percentage of elementary school teachers feU that aU PALS students 
were successful in the PALS classes (63% vs. 37%). 

• A greater percentage of elementary school teachers felt that PALS students 
improved in assignment completion (84% vs. 66%). 

IMPLEMENTATION 

Several questions focused on implementation-specifically, planning time, teacher training 
and specific instructional modifications made for the PALS program. In addition an 
Implementation score was derived firom items 8, 21, 27, 36 and 39. Its possible knge is -10 
to 10. The same advantages and drawbacks for the derived student outcome scores apply to 
tms score* t-t^ j ^ 

For the group as a whole, the mean Implementation score was -1. No classification of 
teachers affected the Implementation score; all groups of teachers felt uniformly negative 
The difference from 0, a neutral score, was found to be significant. Most teachers were * 
ooncernai Aat tiiey did not have sufficient plamiing time for PALS. (Only 21% agreed with 

TJt\^"' P'^^ (I^'" 4 bemuse nof emijh 

planmng time was provided during school hours (Items 8 and 39). (See Figure 2 for overall 
teacher responses to Item 36.) guic ^ lur overau 

Alttiough most (89%) teachers participated in the introductory PALS training Qtem 42) and 
64% parucipated in follow-up PALS training (Item 41), 63% agreed ZTn'gobg t^n^is 

needed for PALS teachers (Item 27). 
Aniong the respondents who rated the 
training they received, 75% reported it as 
good or excellent; only 4% found it 
inadequate (Item 42). 

Only 22% reported that the coordinator for 
the PALS program visited their class this 
school year (Item 43). 

Most (89%) teachers agreed that it is 
appropriate to modify assignments for 
PALS students (Item 21) and only one fifth 
thought that PALS students should noj 
receive special consideration in determining 



Figure 2. Overall responses to Item 36: "I have 
sufficient planning time for tbe PALS curriculum. 
(N=179) 
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their grades (Item 35). The modifications used most are grouping across ability levels, peer 
tutoring, and modified testing (Items 53 and 54), The same modifications were used for 
PALS students and regular students, except that modified testing was used more with PALS 
students than with regular sti..dents. 

On specific items, the only significant difference between volunteers and those teachers who 
were assigned to PALS was that volunteers were more likely to provide class notes to PALS 
stud^ts (56% vs. 39%), and were more likely to utilize modifi^ testing with regular 
students in PALS classes (45% vs. 27%). 

Most of the differences between the responses of special education teachers and regular 
teachers dealt with training. 

• More special education teachers than regular teachers participated in the 
introductory PALS training (99% vs. 83%; Item 42) or follow-up training (75% 
vs. 58%; Item 42). 

• Special education teiachers were also more likely to feel that it is appropriate to 
modify assignments for PALS students (97% vs. 84%). 

• More special education teachers reported that the coordinator for PALS visited 
their class during the school year (30% vs. 16%). 

Many differences in responses to implementation questions occurred when comparing 
secondary school teachers to elementary school teachers. However, the differences were in 
both directions. 

• Elementary school teachers were more likely to believe it to be appropriate to 
modify assignments for PALS students (94% vs. 81%), and to give PALS students 
special considerations in determining grades (29% vs. 13%). 

• The modifications utilized in the different school levels were very different. More 
elementary school teachers provided supplemental texts and grouped within ability 
level. More secondary school teachers provided class notes and study guides. 

• Secondary school teachers were more likely than elementary school teachers to 
report having a common planning time provided for the PALS teachers during 
school hours (59% vs. 39%; Item 39). 

• A greater percentage of secondary school teachers than of elementary school 
teachers participated in introductory PALS training (96% vs. 84%). 
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• Secondary school teachers were also more likely than elementary school teachers 
to have received this training before they began PALS teaching (84% vs. 63%), 
but were less likely to rate it as excellent (13% vs. 32%; Item 42). 

TEAM m^CHING 

In addition to the many items concerning team teaching on the survey, a Team score was 
derived from questions 1, 3, 6, 9, 10, 13, 17, 23, 29, 31, 34, 37, and 38. Its possible range 
is -26 to +26. 

Overall, teachers were positive about the team teaching model and reportedly benefitted 
from team teaching. (In each item on team teaching, over 70% of the teachers responded in 
a positive way.) Also, the mean Team score was 14.7, significantly higher than 0. The 
teachers reported that they worked well together, participated equally in most aspects of team 
teaching, and that they have grown professionally because of team teaching. (See Figures 3 
and 4 for overall teacher responses to Items 1 and 6, respectively.) 

figure 3. Overall responses to Item 1: "Both teachers figure 4. Overall results to Item 6: "As a result of 
provide input into the planiring session.** the PALS program, I have grovm professionally.** 



In most instances, teachers who volunteered were more positive about team teaching than 
teachers who were assigned to the PALS program. 

• The mean Team score was significantly higher for teachers who volunteered than 
for those who were assigned (16.3 vs. 11.7). In fact, this was the only 
classification of teachers which made a difference. 

• Volunteers were more likely to report that they had grown professionally from 
their experience with PALS (94% vs. 75%). 
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• They felt more comfortable working with different students (86% vs, 65%), 

• They undwstood their partner's professional responsibility (92% vs 79%), 

• They were less likely to feel that teaching in PALS is difficult (16% vs 31%). 

They were also more likely to f-^l positive about the professional relationship between 
partners in a PALS class: A greater percentage of volunteers felt that 

• Both teachers provided input into the planning session (96% vs, 82%). 

• Their partner helped with the preparation of materials needed for PALS instruction 
(89% vs, 76%)- 

• Both partners participated together in parent conferences (82% vs. 67%). 

• Both teachers were present during PALS instructional time. 

The relationship between the responses of the special education teachers and the regular 
education teachers depended strongly on the type of question asked, 

• The special education teachers were more likely than regular teachers to feel that 
they had grown professionally (97% vs, 82%), 

• As a result of PALS, they felt more comfortable working with different students 
(93% vs, 69%), 

• However, special education teachers were more likely to claim that their partner 
did the majority of plaiming without consulting them (25% vs, 2%), 

• A greater percentage of special education teachers than regular teachers claimed 
that their partner changed plans without notifying them (17% vs, 4%), 

• They were more likely to feel that their partner helped with the preparation of 
materials needed for PALS instruction (94% vs, 79%), 

• They were more likely to feel that they both provide input into the planning 
session (97% vs, 87%), 

In other words, the special education teachers felt that they grew and learned more, but that 
the regular teachers had more control of the lesson plans. 
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Hementary school teachers and secondary school teachers had mostly sinular views about 
team teaching under PALS* For example, a large percentage of both of these groups felt that 
both teachers provided input into planning sessions and that they had grown professionally. 
However, secondary school teachers seemed to work more closely with each other and 
gained more than elementary school teachers did* 

• Secondary school teachers were more likely than elementary school teachers to 
agree that as a result of the PALS program, they felt more comfortable working 
with students they did not normally encounter in their classroom (93% vs. 68%; 
Item 3). 

• More secondary than elementary school teachers agreed that both teachers 
participated together in parent conferences (90% vs. 68%; Item 37). 

• Secondary school teachers were more likely to find team teaching difficult (29% 
vs. 15%). 

• They consulted their partners more often regarding PALS students' progress (Item 
44). 

• They were more likely to have an established system for recordkeeping (100% vs. 
90%) in which they shared responsibilities (70% vs. 47%). In the elementary 
school, the regular teacher was more likely to keep records for all students (43% 
vs. 21%). 

• Although in the elementary school and the secondary school a similar percentage 
of teachers met their PALS partners to plan classes, the secondary school teachers 
met more fi-equently (Item 47). 
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ADMINISTRATION 



Teachers were fairly positive about the administration of PALS. In addition to the 
individual items regarding administration, an Administration score was derived from items 5, 
7, 11, 14, 22, and 25. Its possible range was from -12 to +12. The mean Administration 

score was L2. This was significantly 



Figure 5. Overall respoxises to Item 25: '^Ibe allocated 
funding for the PALS pri'gram is adequate/ 
(N=175» 



greater than 0. This means that the average 
teacher felt significantly (though slightly) 
positive about those items regarding 
administration. 



On the negative side, a full two thirds of 
the respondents felt that more than one third 
of all the students assigned to the PALS 
class are at-risk/low achieving students 
(Item 5), and over half the respondents felt 
that the total number of students in the 
PALS class was increased due to the fact 
that there were two teachers in the 
classroom (Item 7). 



Only 11% of teachers agreed that the 
allocated funding for the PALS program is adequate, with the biggest percentage (50%) 
uncertain of funding (Item 25; see Figure 5). Most (79%) teachers reported support from 
their school administration for PALS (Item 11) and 59% reported sufficient support from 
central office (Item 14). 




|DlM>0f—25Ll%" 



There were no significant differences in opinion about administration between those teachers 
who volunteered and those who were assigned, except in their view of how PALS students 
were selected. 



Special education teachers generally felt more positive about the administration than did 
regular teachers; their mean Administration score was significantly higher, and a significantly 
greater percentage of special education teachers felt that support from the central office for 
the PALS program was sufficient (69% vs. 52%; Item 14). 

Elementary school teachers felt significantly more positive about administration than 
secondary school teachers. Secondary school teachers were more likely to believe that more 
than one third of all the students assigned to the PALS class are at-risk/low achieving 
students (78% vs. 59%; Item 5), and that the total number of students m the PALS class was 
increased due to the fact that there were two teachers in the classroom (46% vs. 25%; Item 
7). They were also more likely to have more PALS students in their PALS class (Item 50). 
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SUMMARY 

In summary, the survey showed that 

• Most teachers were positive about ctudents* social and academic outcomes and 
team teaching. 

• Most were fairly positive about the school and overall administration of PALS. 

• Most teachers reportedly worked well with their co-teacher, participated equally in 
most aspects of team teaching, and grew professionally because of team teaching. 

• Most teachers also agreed that some modifications for PALS students are 
appropriate. The modifications used most (for PALS students and for regular 
students) were grouping across ability levels, peer tutoring, and modified testing. 

• Most teachers participated in the introductory PALS training and follow-up 
training sessions, but the majority also responded that on-going training is needed. 

• Most teachers were negative about having sufficient planning time for PALS. 

Teachers who volunteered to participate in PAIJ were more positive than teachers who were 
assigned about student outcomes and team teaching. 

Special education teachers were more likely than regular education teachers to see 
improvements in regular students as a result of PALS. They were also more inclined to feel 
that they had grown professionally firom the PALS experience, but were less satisfied with 
the interactions with their partners. Special education teachers also felt more positive than 
regular teachers about the administration of the program. 

Secondary school teachers felt more positive about student outcomes in some areas. 
Elementary school teachers felt significantly more positive about administration than 
secondary school teachers. This could be due to a real difference in the administration at the 
different school levels, or due to a difference in the teachers* perception of their classes. On 
the other hand, secondary school teachers seemed to work with their partners better than 
elementary school teachers, sharing responsibilities more equally. 

All groups of teachers felt uniformly negative about implementation, particularly due to the 
lack of planning time available. However, a fiill three quarters of the respondents thought 
the training good or excellent and would have liked more on-going training for PALS 
teachers. 
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PALS Program Survey 
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PALS PROGRAM SURVEY 

'ir?:uSiinrsm«!;:;:t"""''" - «-"»iv disagree with 

Both PALS teachers pro^^^^ input into the planning session. 

PALS students, can learn REGULAR EDUCATION MATERIAL if presented in a modified way 

fd^ l^^'ll ^^^^ ^ ^^^^ "^^^^ comfortable working with students " 

* «>.P9.t. nonnaUy encow^ ny classroom. 

Most of planning for PALS classes is done after school hpurs 
*s ".resulroif the PALS program, 1 have grown profess iona I iy. 

faS*Jh2"^hIl!! ^rl^L^T^'."^ P*LS class was INCREASED due to the 

T"9v.>".« there are two teachers in classroom 

"^^'^ I have a better understanding of PALS partner 

The^SVni j^V-" ' ""^""''^ '■«P°nsibi I ity then hers/his. 

V The admtnistratton « the PALS program. 

•. PALS, students tend to group together WITHIN the PALS classroom 

.. .My. partner. does the MAJORITY, of the planning without corsuiting me. 

Support from, central off ice for the PALS progran. has been suff icient. 

.'?«9V.l.»r students tend to ijnor-; the PALS students 

.SuSenri^.rS:r-S^^^^ 

plLrs^'Sents'^ l^h!' <>t •nateri.ls.neeoed.for PALS class instruction. 

.Se^::Src:^^«sSo:?'"^"'• '^"""'^ ''''' - that subject area than in 

E^'crrth" p"ls ^u^^nt?''' " " ^'""^'^ '-•'-'or has a POSITIVE 

RegVilT students notice the differential treatment of PALS students and are 
It.is appropr.vate. to modify •ssigr.nents for PALS students 

So^;r;j;;c%.:s;.'"^*'-*^ « ""-^ is/are suffici. 

Team teaching in PALS is difficult. 

PALS, students, take ' up; HORE . class time; than regular ' students. 
The allocated funding for the PALS program is adequate. 

Ih^^.r^s^'u^c^'J^giLr"'''"' ' opportunity for PALS students then 

On-going training is' needed for the PALS teachers. 
PALS students would receive HORE individual helo if thev u»r» in Vh- 

ONLY wr;r With i PAL?;^;:: . - 

ONLY PALS students benefit. from a team teaching model. 

MLniI!dC„«""'":^--' " ^-".""'n^te and preenpts the lesson UITHOOT NOTICE 
Ir'i li^'llTrlZ:^. cISsJSS ' ^" ^^-^ be masteH;.''HiE";ontent 



BOTH PA s teachers participate together in parent conferences. 
,?^t?Ict'?t^t'tt;::' ""^'•"'^ '"""^ ^he cussroom during PALS 



RESENTFUL. 



ient to administer the PALS 



A COHHON pl«v,i„, time i. provided for the PALS teacher, during school hours. 

BEST COPY AVAILABLE is 

ERJC '^^''"'^ 1992,V CP,S.Ev.>u.tion » M...rch D.p.rt-„t .P. for, .,0-29-1992 08:45 C«Hr.t«i by ScL«Tn5f 



DynamT 



c» Inc software 



CD': 



Please iixiicate your response to the following questions. 
i:V' 40. Are the MAJORITY of the PALS students |n the PALS class identif ied as lea 
I . 'n41. Have you participated in any FOLLOW-UP PALS training sessions? v?^ T**. 



:; . Yes 



No 



':r^< 42. Did you participate in V:he INTROOUCTORY PALS training? Yes . 

If yes, did your training occur BEFORE you began teaching in the PALS Program? ^7.'. Yes No 



If yesV how would you rate the t ra i ning you recei ved? 1 1 was : 

Inadequate ZD Fair C.J Good :. : Excellent 



43. Has the coordinator for the PALS program visited your class this school year? " ..Yes . No 

If yes/ what type of interaction occur rekl? 7 "^^ were made but not tried in the classroom 

Reconnendations were made, tried, and found effective 
Recoomendations were made, tried, and found not effective 
No reconmendations were made 

44. Do you and your partner consult on PALS students* progress? _. Yes C..:; No 
If yeis, how of t en do you have consu 1 1 a 1 1 ons? 

CZ: Daily LZ Weekly .'.^^l^^^.^.h^V f J.^"^.'*.*.®'!^/ 



Other 



45. Do you have an established system for record keeping? . C-^ Yes C:.: No 



If yes, what is your system? 

CD Regular teacher does it for all students 

CT: Special education teacher does it for all students 

CD Regular teacher does it for regular students and special education teacher does it for PALS students 

shared responsibilities for all students 
D Other 



46. Have all PALS students been successful in the PALS classes. C) Yes -.'.D No 



If not, why? C3 Could not control behavior 

:~: Social Skills were not adequate 
::: could not comprehend material 
CD Situation was too stressful for the student 
other 



47. Do you meet with ycur PALS partner to plan your PALS classes? 



Yes 



■ : No 



If yes, how often do you meet? ".j Daily 

L" 3ekly 

: : Two or more times per week 
. Monthly 

r Two or more times per month 

...7 Quarterly 

_. : Other 



48. The majority of PALS students* MASTERY of content area can be identified as: 

.:. ; Above average : Average 



Below average 



Failing 



49. How were most of the PAIS students selected? CHECK ALL THAT APPLY. 



r . Special education teacher recommendation 
C . Acininistrator recommendation 
CD Parental recommendation 
r. y Former classroom teacher reconnendation 
i;: Previous year identified as PALS student 
CD School-based comnittee reconmendation 
Other 



50. How many PALS students are in the PALS class? If you have more than one PALS class, CHECK ALL THAT APPLV. 

:. : 0-2 :d 3-5 6-8 _ 8-io 



more than 10 



■ • 51. Your involvement in the PALS program was due to: (CHECK ALL THAT APPLY) :d encouragement from co-worker 
™ . CI principal request/assignment 

™ . ^D) volunteered 

parental pressure (encouragement) 

^ BEST COPY AVAILABLE le ^ ^ 

)Copyrlaht 1992,UCPSS-Evaluation I Rtttarch Dtpartiiitnt BPM fona #10-29-1992 09:08 Generated by Scannfng Oynamfct Inc software. 



Cii: 



ZD 



icai: 



H 52. 



I :iS5;i!: 



One teaches and one assists students 

i«th J!;'^""* *° • planned .It^rnSttna fash^Cn 

^ Both^ teachers present lesson to al l stulents inforLlly .Iterna^lnl^rll^Uon 

None of the above 



53. 



Which, if any, of the following modificati 



1^ 



ons are utilized with your PALS students? CHECK ALL THAT APPLY. 

utilizing supplemental text 
Providing class notes 
1.: Providing study guides 
LJ Utilizing modified testing 
Cj Utilizing peer tutoring 
IJ Grouping across ability levels 
Z: Grouping within ability levels 
L_.; other 



None of the above 



^r- 54. Which, if any, of the following modificati 



ons are utilized with your REGULAR STUDENTS in PALS classes? CHECK ALL THAT 

Utilizing supplemental text 
Providing class notes 
CD Providing study guides 
:£J Utilizing inodified testing 

Utilizing peer tutoring 
L' ^'*o"P''HI across ability levels 
Grouping within ability levels 

— ; 0th er_ 

None of the above " 



: 55. Which type of PALS team teacher are vou' ■ ' Oonm.. i 

. v:^. R«9"lar classroom teacher education teacher 

56. What grade level do you teach? CHECK ALL THAT APPLY 

57. How many years have you been teaching? 



1 year 



K-2 : : 3-5 : 6-8 

2-3 years ... 4-3 years 



58. HOW many years Vou been te^ teaching in the PALS progran.7 
Tnis IS the first year 2 years 



9-10 11-12 
9-15 years 15+ years 



3 years 



59. In what content Brea(s) 



more than 3 years 



are you team teaching in the PALS program? CHECK ALL THAT APPLY. 

Reading/English/language arts 
.J Social studies 
1/' Science 
11' Mathematics 

Other 



S^^i^" teach, i^icat^e^the n^r .^e.o yo. have .en te. teachin; with this partner. 

Class #2 (if applicable) .1 year 2 years 

Class Ki (if appl icable) ; i year : 2 years 

Class *4 (if appifcabie) : > 1 year 2 year. 



3 years : .. 3+ years 
3 years . 3* years 
' 3 years : 3* years 
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Do Not Know 



Did Uorse 



No Change 



Improved 



61. Please indicate the type of change, if any, PALS students have shown in the 

following areas as a result of PALS instruction: 
Organizational skills 

Discipline 

: Quality of work 

: Peer relations 

: Involvement in school activities 
: Mastering skills 
i Ability to work independently 
: Self-esteem 

: Cooperatively working within classroom 
i: Interest in school 

Accepting constructive criticism 
i: Dropout rate 

Discipline referrals 
:! Attendance 
^ Assignment completion 
? Asking for assistance when appropriate 
■i Participating in class discussion/activities 

Time on task 
i: Graduation rate 



62. Please indicate the type of change, if any, regular students have shown in the 

following areas as a results of being in a PALS classroom: 
Organizational skills 

Discipline 

Quality of work 
: Peer relations 

Involvement in school activities 

Mastering ski Us 

Ability to work independently 
: Self-esteem 

Cooperatively working within classroom 

Interest in school 

Accepting constructive criticistn 
i Discipline referrals 
i Attendance 

Assignment completion 
■ Asking for assistance when appropriate 
> Participating in class discussion/activities 

Time on task 
;• Graduatir ^ rate 
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^ Please write your responses to the following questions in the space provided. If more space is needed, please use the 
in blank page at the end of the survey. 

^1 63. What, if any, changes would you make in the PALS program? 



ill 64. What, if any, are the positive asi-pects of the PALS program? 



65. What, if ar,/, are the negative aspects of the PALS program? 
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ATTACHMENT 2 
Teachers' Overall Responses to Survey Items 



Student Outcomes 
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2. PALS ftudenti c&n learn regular education material if 
presented in a modified way. 




A 


1 


12. PALS itudenU tend to group together within the PALS 
clasiroom. 


in 




82 


15. Regular stuJenti tend to ignore the PALS students. 


< 


< 


90 


16. As a result of PALS instruction, there is an increased 
interaction between the PALS studenU and the regular 
student outside the classroom. 


56 


38 


o 


18. PALS students in the regular classroom leani more cont&it 
in that subject area than in the resource classroom. 


77 


16 


7 


19. Peer pressure on PALS studenU to conform to regular 
students' behavior lias a positive effect on the PALS 
students. 


76 


19 


5 


20. Regular students notice the diHercntial treatment of PALS 
students and are resentful. 


1 


3 


96 


24. PALS students take up more class time than regular studenis 


47 


10 


43 


26. The PALS program is providing a better educational 
opportunity for PALS students than the resource program. 


76 


18 


6 


28. PALS students would receive more individual help if they 
were in the resource classroom. 


36 


19 


46 


30. Only PALS students benefit £rom a team teaching model. 


1 


1 


98 


32. PALS students receiving less than a "C" grade in that class 
may be mutering more content area than in a resource 
classroom. 


54 


33 


13 



46. Have all PALS students been successi^l in the PALS classes? 

Yes: 53% No: 48% 



If not, why? 

Could not control behavior: 1 1 % 

Social skills were not adequate: 2% 

Could not comprehend material: 39% 

Situation was too stressful for the student: 6% 

Other: 43% 



48. The majority of PALS students* mastery of content area can be identified as: 
Above average: 3% 
Average: 67% 
Below average: 30% 
Failing: 1% 
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61. Please indicate the type of change, if any, PALS ttudenti have shown in the following areas as a result of PALS 
instruction. 




Organizational sldlls 



Discipline 



76 



24 



Qviality of work 



88 



12 



Peer relations 



74 



26 



Involvement in school activities 



32 



68 



Mastering skills 



86 



14 



Ability to work independently 



74 



25 



Sclf-^tccm 



Z9 



11 



Cooperatively woridng within classroom 



85 



15 



Interest in school 



65 



35 



Accepting constructive criticism 



57 



43 



Dropout rate 



14 



86 



Discipline referrals 



51 



49 



Attendance 



38 



62 



Assignment completion 



76 



22 



Asking for assistance when appropriate 



78 



20 



Participating in class discussion/activities 



84 



15 



Time on task 



84 



16 



Graduation rate 



94 



E^FH? H^dicatc the type of change, if any, regular studcnu have shown in the following areas as a result of beinc in a 
PALS classroom. * 



' ^ ; >% V / ^ f ^ \ . 


\i . ' ^ Jpia« 




^ ' r ' 


Organizational skills 


64 


36 


0 


Discipline 


57 


40 


3 


Quality of work 


66 


33 


1 


Peer relations 


65 


34 


1 


Involvement in school activities 


25 


75 


0 


Mastering skills 


71 


28 


1 


Ability to work independently 


56 


42 


2 


Self-esteem 


60 


40 


0 
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1 Cooperatively working within clftssroom 


76 


24 


1 


1 UllCIvSt HI BVUUvl 


50 


49 


1 


Accepting constructive criticism 


47 


53 


0 


Discipline refemdi 


40 


59 


1 


Attendance 


21 


78 


1 


Assignment completion 


57 


41 


1 


Asking for assistance when appropriate 


73 


27 


1 


Participating in class discussion/activities 


76 


24 


0 


Time on task 


70 


29 


1 


Graduation rate 


6 


94 


0 



Implementatii 











4. Most of my planning for PALS 
clasies is done after school hours. 


66 


3 


31 


8. In addition to the re^uIarW 

scheduled planning tmie for PALS 
teachers, oth^ planning 
oppoitunities are provided. 


27 


8 


65 


21. It is appropriate to modify 

assignments for PALS students. 


89 


6 


5 


27. On-going training is needed for 
the PALS teachers. 


63 


19 


18 


35. PALS students should not receive 
special consideration in 
determining their grades. 


20 


16 


65 


36. I have sufficient planning time for 
the PALS curriculum. 


21 


5 


74 


39. A common planning time is 

provided for the PALS teachers 
during school hours. 


47 


2 


51 


41 . Have you participated in any 

follow-up PALS training sessions? 


Yes: 64 




No: 36 


42. Did you panicipate in the 
introductor' PALS training? 


Yes: 89 




No: 11 


If yes, did your training occur 
before you began teaching in the 
PALS program? 


Yes: 72 




No: 28 
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If ^d, how would you rate the 
training you received? 


Inadequate: 4 


Fair or Good: 73 


Excellent: 23 


43. Has the coordinator for the PALS 
program visited your claii thii 
school year? 


Yes: 22 




No: 78 



53. Which, if any, of the following modifications are utilized with your PALS students? Check all that apply. 



Utilizing supplemental text: 


34% 


Providing class notes: 


50% 


Providing study guides: 


49% 


Utilizing modified testing: 


65% 


Utilizing peer tutoring: 


68% 


Grouping across ability levels: 


78% 


Grouping within ability levels: 


39% 


Other: 


11% 



54. Which, if any, of the following modifications are utitized with your regular students in PALS classes? Check all that 



apply. 



Utilizing supplemental text: 


31% 


Providing class notes: 


45% 


Providing study guides: 


46% 


Utilizing modified testing: 


39% 


Utilizing peer tutoring: 


68% 


Grouping across ability levels: 


78% 


Grouping within ability levels: 


43% 


Other: 


7% 



Team Teaching 



■ \ 

> < 




V 








1. 


Both PALS teachers provide 
input into the planning session. 


91 


3 


6 


3. 


As a result of the PALS 
program, I feel more 
comfortable working with 
students I do not normally 
encounter in my classroom. 


78 


7 


14 


6. 


As a result of the PALS 
program, I have grown 
professionally. 


88 


6 


7 


9. 


As a result of participation in 
PALS I have a better 
understanding of my PALS 
partner's professional 
responsibility. 


88 


5 


8 
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lO. My putner impHet that the 
1 PALS ttudenU are more my 


6 


6 


88 


13. My paitner doca the majority 
of the planning without 

vUlUIUlUiI|{ IJIC* 


11 


6 


84 


17. My paitncr helps with the 

preparation of materials needed 

fX«* PAT C r>1*cs inctni^inn 


85 


5 


11 


23. Team teaching in PALS is 

diffiiculL 


21 


8 


71 


7.9 I have develooed a "Dositive 
relationship with my PALS 
partner. 


96 


2 


2 


31. My partner changes plans at the 
last minute and prcempU the 
lesson without notice. 


9 


4 


87 


33. The special education teacher 
works primarily with the PALS 
students. 


19 


3 


79 


34. I am using some of the PALS 
teaching strategies in classes 
that are not designated PALS 
classes. 


73 


11 


16 


37. Both PALS teachers participate 
together in parent conferences. 


77 


7 


16 


38. One of the teachers frequently 
leaves or is absent from the 
classroom during PALS 
instructional time. 


3 


5 


92 


44. Do you and your partner 
consult on PALS students* 
progress? 


Yes: 99 




No: 1 


If yes, how often do you have 
consultations? 


Daily: 35 


Weekly: 56 


Monthly/Quarterly/ 
Other: 9 



45. Do you have an established system for recordkeeping? 

Yes: 94% No: 6% 

If yes, what is your system? 

Regular teacher does it for all students: 
Special education teacher does it for aU students: 
Regular teacher docs it for regular students and special 

education teacher does it for PALS students: 
Shared responsibilities: 
Other; 



33% 
2% 

3% 
57% 
4% 
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47. Do you mecc with your PALS partner to plan your PALS classes? 
Yes: 94% No: 6% 



If yes, how often do you meet? 



Daily 


11% 


Weekly 


61% 


Two or more timet per week: 


14% 


Monthly: 


2% 


Two or more times per month: 


9% 


QvATicrly: 


0% 


Other: 


3% 







] i 






5. I believe that more than one 
third of all the students 
assigned to the PALS class are 
at-risl^w achieving students. 


67 


12 


21 


7. I feel that the total number of 
students in the PALS class was 
increased due to the fact that 
there are two teachers in the 
classroom. 


33 


14 


53 


1 1 , The administration at my 
school supports the PALS 
program. 


79 


16 


6 


14. Support from central office for 
the PALS program has been 
sufficient. 


59 


28 


13 


22. The identified PALS personnel 
at my school is/are sufficient 
to administer the PALS 
program effectively. 


65 


13 


22 . 


25. The allocated funding for the 
PALS program is adequate. 


11 


50 


39 


40. Are the majority of the PALS 
students in the PALS class 
identified as learning disabled? 


Yes: 87 




No: 13 



49. How were most of the PALS studenU selected? (Check all that apply.) 



Special education teacher recommendation: 72% 

Administrator recommendation: 18% 

ParcnUl recommendation: 24% 

Former classroom teacher recommendation: 34% 

Previous year identified as PALS student: 54% 

School-based committee recommendation: 21% 

Other: 7% 
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50. How many PALS students are in the PALS class? If you have more than one PALS class, check all that apply: 



0-2: 
3-5: 
6-8: 
8-10: 

more than 10: 



11% 
48% 
38% 
14% 
5% 



51. Your involvement in the PALS program was due to: (Check all that apply) 

Encouragement &om co-worker: 26% 
Principal request/assignment: 50% 
Volunteered: 58% 
Parental pressure: 3% 

52. Which, if any, of the following strategies have you used as a part of your team-teaching method? Check all that 
apply. 

One teaches and one gathers observational information on students: 72% 

One teaches and one assists students: 94% 
Both teach different concepts at the same time to half of the students, 

then switch student groups: 31% 

Both teach half of the students the same concept at the same time: 20% 

One teaches the new material, the other teaches remedial material: 30% 

Both teach new material, but one focuses on modified methods of presentation: 40% 

Both teachers present lesson to all students in a planned alternating fashion: 67% 

Both teachers present lesson to all students informally alternating instruction: 69% 

Other: 3% 

General 

55 



Which type of PALS team teacher arc you? 
Regular classroom teacher: 110 (62%) 



Special education teacher: 67 (38%) 



56. 



57. 



What grade level do you teach? (Check all that apply.) 
(frequency) 

K-2: 17 (10%) 3-5: 106 (59%) 6-8: 49 (27%) 

How numy years have you been teaching? 

i year: 2% 2-3 years: 12% 4-8 years: 20% 



9-10: 23 (13%) 11-12: 17 (10%) 



9-lS years: 30% 15+ years: 36% 



58. How many years have you been team teaching in the PALS program? 

This is first year: 58% 2 years: 31% 3 years: 11% More than 3 years: 1% 

59. hi what content area(8) are you team teaching in the PALS program? Check all that apply. 

Rcading/EngUsh/Language Arts: 68% 

Social Studies: 27% 

Science: 26% 

Mathematics: 7% 

Other: 2% 



60. For each PALS class that you teac!i, indicate the number of years you have been team teaching with this partner. 



Class /ri 
Class n\ 
Class #3 
Class #4; 



1 year: 120 
1 year: 49 
1 year: 21 
1 year: 9 



2 years: 39 
2 years: 13 
2 years: 3 
2 years: 1 



3 years: 9 
3 years: 5 
3 years: 2 
3 years: 0 



3+ years: 0 
3+ years: 0 
3+ years: 0 
3+ years: 0 
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* p < .05 

Student Outcomes 



ATTACHMENT 3 
Teachers' Responses to Survey Items 
Assigned vs* Volunteered 

p < ,01 Fisher's Exact Test or Chi-Square Test 









2. PALS ttudenti can learn regular education material if prevented in 
a modified way. 


89 


99 


12. PALS itudents tend to group together within the PALS clasiroom. 


10 


10 


15. Regular itudents tend to ignore the PALS students. 


5 


5 


16. At a result of PALS instruction, there u an increased interaction 
between the PALS students and the regular student outside the 
classroom. 


42 


64 


18. PALS students in the regular classroom learn more content in that 
subject area than in the resource classroom. 


71 


80 


19. Peer pressure on PALS students to conform to regular students* 
behavior has a positive effect on the PALS students. 


60 


84 


20. Regular students notice the differential treatment of PALS students 
and are resentful. 


3 


0 


* 24. PALS students take up more class time than regular students. 


58 


40 


26. The PALS program is providing a better educational opportunity 
for PALS students than the resource program. 


60 


86 


* 28. PALS students would receive more individual help if they were in 
the resource classroom. 


45 


30 


30. Only PALS studenU benefit from a team teaching model. 


2 


1 


32. PALS students receiving less than a "C" grade in that class may 
be mastering more content area than in a resource classroom. 


41 


61 



** 46. Have all PALS students been successful in the PALS classes? 

Assigned Yes: 36% 

* If not, why? 

Could not control behavior: 10% 

Social skiUs were not adequate: 0% 

Could not comprehend material: 57% 

Sitwition was too stressful for the student: 10% 

Other: 23% 

48. The majority of PALS students* mastery of content area can be identified as: 
Assigned Volunteered 
Above average: 3% 3% 
Average: 60% 71% 

Below average: 37% 26% 
Failing: 0% 1% 



Volunteered Yes: 61% 

11% 
3% 

23% 
3% 

60% 
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61. Please indicate the type of chanjse, if any, PALS itudcnu have shown in the followng areas as a result of PALS 
instruction. 



** Organizational skills 


67 


85 


Discipline 


68 


79 


** Quality of work 


78 


94 


** Peer relations 


60 


82 


Involvement in school activities 


23 


36 


* Mastering skills 


78 


90 


* Ability to work independently 


63 


80 


* Self-esteem 


82 


93 


* Cooperatively working within classroom 


77 


89 


Interest in school 


57 


70 


Accepting constructive criticism 


46 


63 


Dropout rate 




n 
1 / 


** Discipline referrals 


36 


59 


* Attendance 


25 


45 


Assignment completion 


68 


81 


* Asking for assistance when appropriate 


68 


83 


Participating in class discussion/activities 


77 


88 


Time on task 


77 


87 


Graduation rate 


1 


9 



62. Please indicate the type of change, if any, regular students have shown in the following areas as a result of being in a 
PALS clusroom. 



Organizational skills 


7'. .J*tttttiiaf ^^t^ t^m 

47 


74 


* Discipline 


45 


64 


** Quality of woik 


48 


76 


** Peer relations 


47 


75 


Involvement in school activities 


19 


28 


** Mastering skills 


53 


80 


** Ability to work independently 


40 


66 


* Self-esteem 


50 


66 
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** Cooperatively working within ck««room 


60 


84 


Interest in school 


45 


53 


* Accqsdng conttructive criticism 


34 


55 


Discipline referrals 


24 


49 


Attencuuice 


9 


28 


* Assignment completion 


45 


64 


Asking for assistance when appropriate 


58 


80 


Participating in class discussion/activities 


62 


84 


* Time on task 


59 


76 


* Graduation rate 


0 


9 



Implementation 









4. Most of my planning for PALS classes is done after 
school hours. 


66 


66 


8. In addition to the regularly scheduled planning time 
for PALS teachers » other planning opportunities are 
provided. 


28 


27 


21. It is appropriate.to modify assignmenU for PALS 
students. 


83 


92 


27. On-going training is needed for the PALS teachers. 


58 


65 


35. PALS students should not receive special 
consideration in determining their grades. 


19 


20 


36. I have sufficient planning time for the PALS 
curriculum. 


24 


20 


39. A common planning time is provided for the PALS 
teachers dunng school hours. 


40 


51 


41. Have you participated in any follow-up PALS 
training sessions/ 


Yes: 60 


Yes: 66 


42. Did you participate in the introductory PALS 
traimng? 


Yes: 85 


Yes: 91 


If yes, did your training occur before you began 
teaching in the PALS program? 


Yes: 73 


Yes: 72 
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H If yet, how would you rate the training you 
1 received? 


Excellent: 21 


Excellent: 24 


43. Hat the coordinator for the PALS program visited 
your clatt this school year? 


Yes: 23 


Yes: 21 



53. Which, if any, of the following modifications arc utilized with your PALS studenU? Check all that apply. 





Assigned 


Volunteered 


Utilizing supplemental text: 


37% 


32% 


Providing class notes: 


39% 


56% 


Providing study guides: 


40% 


53% 


Utilizing modified testing: 


61% 


66% 


Utilizing peer tutoring: 


68% 


68% 


Grouping acrou ability levels: 


73% 


81% 


Grouping within ability levels: 


35% 


41% 


Other: 


8% 


12% 



54. Which, if any, of the following modificationi arc utilized with your regular studenU in PALS classes? Check all that 



*pply- (fi«iucncy) 


Assigned 


Volunteered 


Utilizing supplemental text: 


34% 


30% 


Providing class notes: 


37% 


48% 


Providing study guides: 


39% 


50% 


* Utilizing modified testing: 


27% 


45% 


Utilizing peer tutoring: 


65% 


69% 


Grouping across ability leveU: 


76% 


78% 


Grouping within ability levels: 


37% 


46% 


Other: 


8% 


7% 



Team Teaching 







1. Both PALS teachers provide input 
into the planning session. 


82 


96 


♦♦3. As a result of the PALS program, I 
feel more comfortable working 
with students I do not normally 
encounter in my classroom. 


65 


86 


♦♦6. As a result of the PALS program, I 
have grown professionally. 


75 


94 


* 9. As a result of participation in 

PALS I have a better understanding 
of my PALS partner*s professional 
responsibility. 


79 


92 
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' ^ j 


ymmamm S - 


10. My paxtner in^lies that the PALS 
students are more my responsibility 
than hers/his. 


8 


5 


13. My partner does the majority of the 
planning without consulting me. 


10 


11 


17. My partner helps with the 

preparation of materials needed for 
PALS class instruction. 


76 


89 


* 23. Team teaching in PALS is difficult. 


31 


16 


29. I have developed a positive 

relationship with my PALS partner. 


93 


97 


3 1. My partner changes plans at the 
la^ minute and preempts the lesson 
without notice. 


11 


7 


33. The special education teacher 
worics primarily with the PALS 
students. 


21 


17 


34. I am using some of the PALS 
teaching strategies in classes that 
are not designated PALS classes. 


64 


77 


* 37. Both PALS teachers participate 
together in parent conferences. 


67 


82 


DOm v^iic xjx LUC icHciicrD iiix^ucuuy 
leaves or is absent from the 
classroom during PALS 
instructional time. 


7 


1 
1 


44. Do you and your partner consult on 
PALS students* progress? 


Yes: 100 


Yes: 98 


1 If yes, how often do you have 
1 consultations? 


Daily: 33 
Weekly: 60 


Daily: 36 
Weekly: 53 



45. Do you have an established system for recordkeeping? 

Assigned Volunteered 
Yes: 90% Yes: 96% 

If yes, what is your system? Assigned Volunteered 

Regular teacher does it for all students: 43 % 28 % 

Special education teacher does it for all students: 0% 4% 
Regular teacher does it for regular students and special 

education teacher does it for PALS students: 0 % 5 % 

Shared responsibilities: 52% 60% 

Other: 6% 4% 
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47. Do you meet with yovac PALS partner to plan your PALS classes? 

Assigned Volunteered 

Yes: 90% Yes: 96% 

If yc8, how often do you meet? Assigned Volunteered 

Daily 12% 10% 

Weekly 63% 61% 

Two or more times per wedc: 6% 18% 

Monthly: 0% 3% 

Two or more times per month: 16 % 6 % 

Quarterly: 0% 0% 

Other: 4% 3% 















5. I believe that more than one third of all the students 
assigned to the PALS class are at-risk/low achieving 
students. 


60 


70 


7. I feel that 1 1 total number of studenU in the PALS 
class was increased due to the fact that there are two 
teachers in the classroom. 


31 


35 


11. The administration at my school supports the PALS 
program. 


73 


83 


1^. Support from central of&ce for the PALS program has 
been suiBcient. 


56 


6C 


22. The identified PALS personnel at my school is/are 
sufficient to administer the PALS program effectively. 


56 


70 


25. The allocated funding for the PALS program ii 
adequate. 


10 


12 


40. Are the majority of the PALS studenU in the i^ALS 
class identified as learning disabled? 


Yes: 87 


Yes: 88 

1 



49. How were most of the PALS studenU selected? (Check all that apply.) 

Assigned Volunteered 

** Special education teacher recommendation: 52% 83% 

Administrator recommendation: 19% 17% 

* Parental recommendation: 15% 29% 

** Former classroom teacher recommendation: 19% 41% 

Previous year identified as PALS student: 53% 54% 

School-based committee recommendation: 23% 21% 

Other: 11% 5% 
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13% 10% 
55% 43% 



50. How many PALS students arc in the PALS clasi? If you have more than one PALS class, check all that apply: 

Assigned Volunteered 

0-2: 
3-5: 

6-8: 32% 41% 

8-10: 11% 16% 

more than 10: 0% 7% 

51. Your involvement in the PALS program was due to: (Check all that apply) 

Assigned Volunteered 
** Encouragement from co-worker: 7 (11%) 39 (34%) 

** Principal rcqucsJassignment: 62 (100%) 27 (23%) 

** Volunteered: 0 (0%) 103 (89%) 

Parental pressure: 3(5%) 3(3%) 

52. Vv^ch, if any, of the following strategies have you used as a part of your team4eaching method? Check all that 
apply. 

Assigned Volunteered 

One teaches and one gathers observational information on students: 65% 75% 

One teaches and one assists students: 98% 92% 

- Both teach different concepts at the same time to half of the students, 

then svvdtch student groups: 32% 30% 

Both teach half of the students the same concept at the same time: 21% 19% 

One teaches the new material, the other teaches remedial material: 29% 31% 

Both teach new material, but one focuses on modified methods of presentation: 37% 41% 
Both teachers present lesson to all students in a planned alternating fashion: 61% 70% 
Both teachers present lesson to all students informally alternating instruction: 66% 72% 
Other: 5% 3% 



General 



55. Which type of PALS team teacher are you? 

Regular classroom teacher: 72% 
Regular classroom teacher: 57% 



K-2: 4 (6%) 3-5: 41 (66%) 6-8: 16 (26%) 9-10: 
K-2: 13 (11%) 3-5: 64 (55%) M: 33 (28%) 9-10: 





Assigned: 




Volunteered: 


56. 


What grade level 




Assigned: 




Volunteered: 


57. 


How many yean 




Assigned: 




Volunteered: 


♦58. 


How many years 




Assigned: 




Volunteered: 



Special education teacher: 
Special education teacher: 

5 (8%) 11-12: 4 (6%) 
18 (16%) 11-12: 13 (11%) 



28% 
43% 



1 year: 3% 2-3 yean: 11% 4-8 years: 29% 9-15 yean: 23% 15+ yean: 34% 
1 year: 2% 2-3 yean: 12% 4-8 yean: 16% 9-15 yean: 34% 15+ yean: 37% 



More than 3 yean: 
More than 3 yean: 



0% 
1% 



This is fint year: 74% 2 yean: 20% 3 yean: 7% 

This is fint year: 49% 2 yean: 37% 3 yean: 13% 

59. In what content arca(s) are you team teaching in the PALS program? Check all that apply. 

Assigned Volunteered 
66% 69% 
24% 29% 
21% 28% 

5% 9% 
3% 2% 

60. For each PALS class that you teach, indicate the number of years you have been team teaching with this partner. 
Assigned: 



Reading/English/Language Arts: 

Social Studies: 

Science: 

Mathematics: 

Other: 



Class listed 1st: 1 year: 45 2 yean: 9 

Class listed 2nd: 1 year: 12 2 yean: 2 

Class listed 3rd: 1 year: 8 2 yean: 0 

Class Ustcd 4di: 1 year: 3 2 yean: 0 
Volunteered: 

Class lilted 1st: 1 year: 75 2 yean: 30 

Class listed 2nd: 1 year: 37 2 yean: 11 

CUss listed 3rd: 1 year: 13 2 yean: 3 

Class listed 4th: 1 year: 6 2 yean: 1 



3 yean: 
3 yean: 
3 yean: 
3 yean: 

3 yean: 
3 yean: 
3 yean: 
3 yean: 



3+ yean: 
3+ yean: 
3+ yean: 
3+ yean: 

3+ yean: 
3+ yean: 
3+ yean: 
3+ yean: 0 
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ATI ACHMENT 4 
Teachers* Responses to Survey Items 
Regular vs. Special Education 
* p < .05 ** p < .01 Fisher's Exact Test or Chi-Square Test 

Student Outcomes 







2. PALS itudents can Icam regular education material if 
presented in a modified way. 


95 


y / 


12. PALS studcnU tend to group together within the PALS 
classroom. 


Q 

y 


iU 


15. Regular itudents tend to ignore the PALS itudents. 


5 


5 


16. Ai ft resuh of PALS instruction » there is an increased 
interaction between the PALS studenU and the regular 
student outside the classroom. 


57 , 


54 


18. PALS students in the regular classroom learn more 
content in that subject area than in the resource 
classroom. 


72 


85 


19. Peer pressure on PALS students to conform to regular 
Sluoencs ocnavior nas a posiuvc ciicci on u»c f/u-o 
students. 


71 


85 


20. Regular students notice the differential treatment of 
PMJS StudenU and are resentful. 


1 


1 


24. PALS students take up more class time than regular 
students. 


49 


42 


26. The PALS program is providing a better educational 
opportunity for PALS students than the resource 
program. 


73 


83 


28. PALS students would receive more individual help if 
they were in the resource classroom. 


31 


43 


30. Only PALS studenU benefit from a team teaching 
model. 


1 


2 


32. PALS StudenU receiving less than a "C grade in that 
class may be mastering more content area than in a 
resource classroom. 


53 


54 



46. Have all PALS studenU been successful in the PALS classes? 

Regular Yes: 59% Special Yes: 43% 

If not, why? 

Could not control behav.w: 11% 11% 

Social skills were not adequate: 0% 4% 

Could not comprehend material: 43% 30% 

Situation was too stressful for the student: 3% 11% 

Other: 43% 44% 



48. The majority of PALS studenU* mastery of content area can be identified as: 

Regular Special 
Above average: 4% 2% 

Average: 66% 69% 

Below average: 31% 28% 

Failing: 0% 2% 
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61. Pleaic indicate the type of change, if any, PALS students have shown in the following areas as a result of PALS 
instruction. 











Organizational skills 


76 


83 


Discipline 


78 


51 


Quality of work 


87 


91 


Peer relations 


72 


77 


Involvement in school activities 


33 


29 


Mastering skills 


85 


88 


Ability to work independently 


71 


79 


Self-esteem 


87 


92 


Cooperatively working within classroo*^ 


83 


86 


Interest in school 


65 


63 


Accepting constructive crificism 


59 


52 


Dropout rate 


12 


17 


* Discipline referrals 


43 


63 


* Attendance 


31 


48 


Assignment completion 


74 


81 


Asking for assistance \^en appropriate 


75 


81 


Participating in class discussion/activities 


86 


81 


Time on task 


82 


86 


Graduation rate 


4 


10 



62. Please indicate the type of change, if any, regular students have shown in the following areas as a result of being in a 
PALS classroom. 









Organizational skills 


62 


66 


Discipline 


55 


618 


Quality of work 


63 


73 


Peer relations 


63 


68 


Involvement in school activities 


28 


18 


* Mastering skills 


64 


83 


Ability to work independently 


54 


60 


Self-esteem 


60 


61 
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Cooperatively working within classroom 


75 


76 


Interest in school 


48 


52 


Accepting constructive criticism 


48 


45 


Discipline referrals 


34 


49 


Attendance 


17 


26 


Assignment completion 


57 


57 


* Asking for usistancc when appropriate 


66 


84 


Participating in class discussion/activities 


70 


87 


Time on task 


67 


76 


Graduation rate 


5 


7 



Implementation 







.s'\^ ' «!(fS7iw«ca^^ 


4. Most of my planning for PALS classes is done 
alter school hours. 


68 


64 


8. In addition to the regularly scheduled planning 
time for PALS teachers, other planning 
oppoitunities are provided. 


29 


24 


* 21. It is appropriate to modify usignments for PALS 
students. 


84 


97 


27. On-going training is needed for the PALS 
teachers. 


62 


65 


35. PALS students should not receive special 
consideration in determining their grades. 


24 


13 


36. I have sufficient planning time for the PALS 
curriculum. 


21 


19 


39. A common planning time is provided for the 
PALS teachers dunng school hours. 


46 


48 


* 41. Have you participated in any follow-up PALS 
training sessions/ 


Yes: 58 


Yes: 75 


42. Did you participate in the introductory PALS 
trainmg? 


Yes: 83 


Yes: 99 


If yes, did your training occur before you began 
teaching in the PALS program? 


Yes: 74 


Yes: 70 



a; c*roptli.rpt\ mMno\9-9-94\Sci>tetnbcf 14» 1994 



36 



/ 



ERIC 



4J 



94.02 











If yet, how would you nue the training you 
1 received? 


Excellent: 18 


Excellent: 29 


1 * 43. Has the coordinator for the PALS program visited 
1 your class this school year? 


Yes: 16 


Yes: 30 



53. Which, if any, of the following modifications are utilized with your PALS students? Check all that apply. 



54. 





Regular 


Special 


Utilizing supplemental text: 


36% 


28% 


Providing class notes: 


50% 


49% 


Providing study guides: 


44% 


55% 


Utilizing modified testing: 


61% 


72% 


Utilizing peer tutoring: 


70% 


63% 


Grouping across ability levels: 


79% 


78% 


Grouping within ability levels: 


42% 


33% 


Other: 


9% 


13% 


Which, if any, of the following modifications are utilized with your regu 


apply, (frequency) 


Regular 


Special 


Utilizing supplemental text: 


35% 


25% 


Providing class notes: 


45% 


46% 


Providing study guides: 


43% 


51% 


Utilizing modified testing: 


35% 


43% 


Utilizing peer tutoring: 


67% 


67% 


Grouping across ability levels: 


78% 


78% 


Grouping within ability levels: 


45% 


39% 


Other: 


7% 


7% 



Team Teaching 











* 1. Both PALS teachers provide input into the 
planning session. 


87 


97 


** 3. As a result of the PALS program, I feel more 
comfortable working with students I do not 
normally encounter in my classroom. 


69 


93 


** 6. As a result of the PALS program, I have grown 
professionally. 


82 


97 


9. As a result of participation in PALS I have a 
better understanding of my PALS partner's 

professional responsibility. 


85 


91 
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10. My pAitner impUet that the PALS studenU are 
more my reapontibility than heni/hif . 


5 


8 


** 13. My partner doea the majority of the planning 
without consulting me. 


2 


25 


** 17. My partner helps with the prqwmttion of 

materials needed for PALS class instruction. 


79 


94 


23. Team teaching in PALS is difficult. 


19 


25 


29. I have developed a positive relationship with my 
PALS partner. 


95 


97 


** 31. My partner changes plans at the last minute and 
preempts the lesson without notice. 


4 


17 


33. The special education teacher woiks primarily 
with the PALS studenU. 


18 


19 


34. I am using some of the PALS teaching strategies 
in classes ths[t are not designated PALS classes. 


74 


70 


37. Both PALS teachers participate together in parent 


73 


82 


38. One of the teachers frequently leaves or is absent 
from the classroom durmg PALS instructional 
time. 


5 




44. Do you and your partner consult on PALS 
students* progress? 


Yes: 98 


Yes: 100 


If yes, how often do you have consultations? 


DaUy: 37 
Weekly: 57 


Daily: 31 
Weekly: 55 



45. Do you have an established system for recordkeeping? 

Regular Special 
Yes: 96% Yes: 91% 

If yes, what is your system? Regular 
Regular teacher does it for all students: 38% 
Special education teacher does it for all students: 2% 
Regular teacher docs it for regular students and special 

education teacher does it for PALS students: 1% 
Shared responsibilities: 54% 
Other: 5% 



Special 
24% 
3% 

7% 
63% 
3% 
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47. Do you meet with your PALS partner to plan your PALS classes? 



Regular 


Special 




Yes: 93% 


Yes: 95* 




If yes, how oilen do you meet? 


Regular 


Special 


Daily 


7% 


15% 


V/eekly 


65% 


56% 


Two or more times per week: 


13% 


16% 


Monthly: 


2% 


2% 


Two or more times per month: 


9% 


8% 


Quarterly: 


0% 


0% 


Other: 


3% 


3% 



Aflministrafinn 









5. I believe that more than one third of all the students 
assigned to the PALS class are at-risk/low achieving 
students. 


72 


61 


7. I feel that the total number of studenU in the PALS 
class was increased due to the fact that there are two 
teachers in the classroom. 


36 


30 


11. The administration at my school support! the PALS 
program. 


77 


81 


* 14. Support £rom central ofQce for the PALS program 
has oecn suHicient. 


52 


69 


22. The identified PALS personnd at my school is/are 
sufficient to administer the PALS program 
effectively. 


66 


64 


25. The allocated funding for the PALS program is 
adequate. 


9 


15 


40. Art the majority of the PALS studcnU in the PALS 
class identified as learning disabled? 


Yes: 86 


Yes: 9^ 



49. How were most of the PALS studenU selected? (Check all that apply.) (fiequency) 



Regular Special 

Special education teacher recommendation: 68% 79% 

Administrator recommendation: 19% 16% 

Parental recommendation: 19% 33% 

Former classroom teacher recommendation: 30% 40% 

Previous year identified as PALS student: 51% 58% 

School-based committee recommendation: 20% 22% 

Other: 7% 7% 
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50. 



How many PALS itudenU are in the PALS class? If you have more than one PALS class> check all that apply: 

Regular Special 



51. 



52. 



0-2: 
3-5: 
6-8: 
8-10: 

more than 10: 



8% 

43% 
36% 
12% 
5% 



16% 
55% 
40% 
18% 
4% 



Your involvement in the PALS program was due to: (Check all that apply) 

Regular Special 
* Encouragement from co-worker: 32% 16% 

Principal request/assignment: 54% 43% 

** Volunteered: 49% 72% 

Parental pressure: 4% 3% 

Which, if any, of the following strategies have you used as a part of your team-teaching method? Check all that apply. 

One teaches and one gathers observational information students: 
. One teaches and one assists students: 
Both teach different conc^)ts at the same time to half of the students, 

then switch student groups: 
Both teach half of the students the same concept at the same time: 
One teaches the new material, the other teaches remedial material: 
Both teach new material, but one focuses on modified methods of presentation: 
Both teachers present lesson to all students in a planned alternating fashion: 
Both teachers present lesson to all students informally alternating instruction: 
Other: 



Regular 


Special 


68% 


78% 


93% 


96% 


30% 


34% 


18% 


22% 


30% 


28% 


41% 


39% 


63% 


73% 


68% 


70% 


2% 


6% 



General 



67 



9-10: 9 (8%) 



55. Which type of PALS team teacher arc you? (frequency) 

Regular classroom teacher: 1 10 Special education teacher: 

56. What grade level do you teach? (Check all that apply.) 

Regular: / X-2: 1 (1%) 3-S': 69 (63%) M: 31 (28%) 

Special: \ K-2: 16 (24%) 3-5: 36 (54%) M: 17 (25%) 

57. How many ycf^rs have you been teaching? 

Regular: 1 year: 3% 2-3 years: 8% 4-8 yean: 20% 9-15 years: 26% 
Special: 1 year: 2% 2-3 years: 17% 4-8 years: 21% 9-15 years: 35% 

58. How many years have you been team teaching in the PALS program? 

Regular: Th» is first year: 61% 2 years: 29% 3 years: 8% 

Special: This is first year: 52% 2 years: 33% 3 years: 15% 



11-12: 7 (6%) 



\ 9-10: 14(21%) 11-12: 10(15%) 



15+ years: 43% 
15+ years: 26% 

More than 3 years: 1 % 
More than 3 years: 0% 



59. In what content arca(s) are you team teaching in the PALS program? Check all that apply, (frequency) 





Regular 


Special 


Reading/English; i^guage Arts: 


67% 


69% 


Social Studies: 


25% 


33% 


Science: 


22% 


34% 


Mathematics: 


6% 


9% 


Other: 


2% 


3% 



60. For each PALS class that you teach, indicate the number of years you have been team teaching with this partner. 



Regular: 



Special: 



Class listed 1st: 
Class listed 2nd: 
Class listed 3rd: 
Class listed 4th: 
Class listed 1st: 
Class listed 2nd: 
Class listed 3rd: 
Class listed 4th: 



1 year: 68 
1 year: 8 
1 year: 1 
1 year: 0 
1 year: 50 
1 year: 39 
1 year: 19 
1 year: 8 



2 years: 25 
2 years: 4 
2 years: 0 
2 years: 0 
2 years: 14 
2 years: 9 
2 years: 3 
2 years: 1 



3 years: 8 
3 years: 1 
3 years: 0 
3 years: 0 
3 years: 1 
3 years: 4 
3 years: 2 
3 years: 0 



3+ years: 0 
3+ years: 0 
3+ years: 0 
3+ years: 0 
3+ years: 0 
3+ years: 0 
3+ years: 0 
3+ years: 0 
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*P < 

student Outcomes 



.05 



ATTACHMENTS 
Teachers' Responses to Survey Items 
Elementary vs. Secondary 

** p < .01 Fisher's Exact Test or Chi-Square Test 





mmmmmmm 




2. PALS students can learn regular education material if 
presented in a modified way. 


97 


93 


12. PALS students tend to group together within the PALS 
classroom. 


10 


8 


15. Regular students tend to ignore the PALS students. 


5 


6 


16. As a result of PALS instruction, there is an increased 
interaction between the PAL5 itiidenti Mnd the re^Iflr 
Student outside the classroom. 


51 


63 


18. PAL5 itudents in the regular clAAiroom learn more 

A w • M mm a Jvaj^jwmaii^ aaa a w jj^i t I wj<u»a x^vsaa av*ia a A ail va v 

content in that subject area than in the resource 


72 


84 


19. Peer pressure on PALS students to conform to regular 
students* behavior has a positive effect on the PALS 
students. 


72 


81 


20. Regular students notice the differential treatment of 
PALS studenU and arc resentful. 


1 


1 


24. PALS students take up more class tune than regular 
students. 


49 


44 


** 26. The PALS program is providing a better educational 
opportunity for PALS studenU than the resource 
program. 


69 


88 


28. PALS students would receive more individual help if they 
were in the resource classroom. 


39 


30 


30. Only PALS students benefit from a team teaching model. 


2 


0 


* 32. PALS StudenU receiving less than a "C" grade in that 
class may be mastering more content area than in a 
resource classroom. 


46 


64 



** 46. Have all PALS studenU been successful in the PALS classes? 

ElemenUry Yes; 

If not, why? 

Could not control behavior: 7% 

Social skills were not adequate: 0% 

Could not comprehend material: 52% 

Situation was too stressful for tlic student: 10% 

Other: 31% 



63% 



48. 



The majority of PALS studenU* mastery of content area can be identified as: 
Elementary Secondary 
Above average: 3% 3% 
Average: 69% 63% 

Below average: 28% 32% 
Failing: 0% 1% 



Secondary Yes: 37% 

14% 

3% 
28% 

3% 
53% 
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61. Pieaie indicate the type of change, if any, PALS studenU have shown in the following areas as a result of PALS 
instruction. 













Organizational skills 


75 


83 


** DiscQ)linc 


66 


89 


Quality of work 


89 


87 


** Peer relations 


66 


86 


* InvoWetncnt in school activities 


24 


41 


Mastering skills 


87 


84 


Ability to work independently 


73 


76 


Self-esteem 


87 


92 


Cooperatively woridng within classroom 


82 


89 


Interest in school 


66 


63 


Accepting constructive criticism 


54 


61 


** Dropout rate 


7 


23 


** Discipline referrals 


38 


68 


** Attendance 


28 


51 


Assignment completion 


84 


66 


Asking for assistance when appropriate 


79 


76 


Participating in class discussion/activities 


84 


84 


Time ou task 


86 


80 


Graduation rate 


3 


11 



62. Please indicate the type of change, if any, regular students have shown in the following areas as a result of bcdng in a 
PALS classroom. 















Organizational skills 


60 


68 


Discipline 


55 


61 


Quality of work 


70 


61 


Peer relations 


64 


67 


Involvement in school activities 


29 


19 


Mastering skills 


75 


66 


Ability to work independently 


62 


48 


Self-esteem 


64 


55 
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Cooperatively woridng within claiiroom 


IS 


77 


Interest in school 


57 


40 


Acc^)Ung constructive criticism 


51 


42 


* Discipline referrals 


32 


51 




1Q 


24 


Assignment completion 


62 


51 


Asking for assistance when appropriate 


73 


72 


Participating in class discussion/activities 


80 


71 


Time on task 


73 


66 


Graduation rate 




9 



ImDlementation 

















4. Most of my planning for PALS classes is done after 
school hours. 


63 


69 


8. In addition to the regularly scheduled planning time 
for PALS teachers, other planning oppoitunitiea are 
provided. 


30 


22 


* 21. It is appropriate to modify assignmenU for PALS 
students. 


94 


81 


27. On-going training is needed for the PALS teachers. 


64 


61 


* 35. PALS students should not receive special 
consideration in determining their grades. 


13 


29 


36. I have sufficient planning time for the PALS 
curriculum. 


26 


15 


** 39. A common planning time is provided for the PALS 
teachen during school houn. 


39 


59 


41. Have you participated in any follow-up PALS 
training sessions/ 


Yea: 66 


Yes: 62 


* 42. Did you participate in the introductory PALS 
training? 


Yes: 84 


Yes; 96 


** If yes, did your training occur before you began 
teaching in the PALS program? 


Yes; 63 


Yes: 84 
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H * If yet, how would you rate the training you 
received? 


Excellent: 32 


Excellent: 13 


43. Has the coordinator for the PALS program visited 
your clasi this ichool year? 


Yes: 27 


Yes: 15 



53. Which, if any, of the following modificationi are utilized with your PALS itudcnU? Check all that apply. 







Elementary 


Secondary 


** 


Utilizing lupplemental text: 


42% 


21% 


** 


Providing class notes: 


27% 


82% 


** 


Providing study guides: 


29% 


77% 




Utilizing modified testing: 


63% 


67% 




Utilizing peer tutoring: 


73% 


60% 




Grouping acrou ability leveb: 


81% 


74% 


** 


Grouping within ability leveb: 


■ 52% 


21% 




Other: 


11% 


10% 



54. Which, if any, of the following modifications are utilized with your regular students in PALS classes? Check all that 



apply. 


Elementary 


Secondary 


** Utilizing supplemental text: 


40% 


19% 


** Providing class notes: 


26% 


71% 


** Providing study guides: 


29% 


70% 


Utilizing modified testing: 


36% 


42% 


** Utilizing peer tutoring: 


75% 


56% 


Grouping across ability levels: 


80% 


74% 


** Grouping within ability leveli: 


54% 


26% 


Other: 


10% 


3% 



Team Teaching 









1. Both PALS teachers provide input into the 
planning session. 


90 


93 


** 3. As a result of the PALS program, I feci more 
comfortable woridng with students I do not 
normally encounter in my classroom. 


68 


93 


6. As a result of the PALS program, I have grown 
professionally. 


85 


92 


9. As a result of participation in PALS I have a 
better understanding of my PALS partner's 
professional responsibility. 


87 


89 
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10. My ptitner impliea that the PALS students are 
more my responsibility than hen/his. 


6 


1 


13. My partner does the majority of the planning 
without consulting me. 


8 


14 


17. My paitner helps with the prq>azation of 
materials needed for PALS class instruction. 


84 


86 


* 23. Team teaching in PALS is difficult. 


15 


29 


29. I have developed a positive relationship with my 
PALS paitner. 


97 


94 


31. My paitner changes plans at the last minute and 
pieempU the lesson without notice. 


7 


11 


33. The special education teacher woiks primarily 
with the PALS studenU. 


23 


12 


34. I am using some of the PALS teaching strategies 
in classes that are not designated PALS classes. 


67 


81 


** 37. Both PALS teachers participate together in parent 
conferences. 


68 


90 


38. One of the teachers frequently leaves or is absent 
from the classroom during PALS instructional 
time. 


2 


4 


44. Do you and your paitner consult on PALS 
students* progress? 


Yes: 98 


Yes: 100 


** If yes, how often do you have consultationa? 


Daily: 24 
Weekly: 64 


Daily: 51 
Weekly: 43 



** 45, Do you have an established system for recordkeeping? 

Elementary Secondary 
Yes: 90% Yes: 100% 

** If yes, what is your system? Elementary Secondary 

Regular teacher does it for all students: 43% 21% 

Special education teacher does it for all students: 0% 5% 

Regular teacher does it for regular students and special 

education teacher does it for PALS studenU: 4% 1% 

Shared responsibilities: 47% 70% 

Other: 5% 2% 
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47. Do 



you meet with your PALS partner to plan your PALS classes? 
Elementary Secondary 
Yet: 92% ^^"^ 



** If yet, how often do you meet? 
Daily 
Weekly 

Two or more times per week: 
Monthly: 

Two or more times per month: 

Quarterly: 

Other: 



Secondary 
Yes: 97% 

Elementary 
6% 
16% 
1% 
1% 
8% 
0% 
1% 



Secondary 
17% 
41% 
25% 

3% 

9% 

0% 

6% 



t ion 









** 5. I believe that more than one third of all the 

students assigned to the PALS class are at-risk/low 
achieving students. 


59 


78 


** 7. I feel that the totol number of studenU in the 

PALS class was increased due to the fact that there 
are two teachers in the classroom. 


25 


46 


11. The admimstiation at my school supports the 
PALS program. 


80 


76 


14. Support from central office for the PALS program 
hafl been sufficient. 


62 


54 


22, The identified PALS personnel at my school is/are 
sufficient to administer the PALS program 
effectively. 


70 


58 


25. The allocated funding for the PALS program ii 
adequate. 


12 


10 


40. Arc the majority of the PALS studenU in the . 
PALS class identified as learning disabled? 


Yes: 86 


Yes: 90 



49. How were most of the PALS studenU selected? (Check all that apply.) 

Elementary Secondary 

Special education teacher recommendation: 71% 74% 

Administrator recommendation: 22% 12% 

** Parental recommendation: 14% 38% 

* Former classroom teacher recommendation: 26% 44% 

Previous year identified as PALS student: 48% 62% 

School-based committee recommendation: 23% 19% 

Other: 8% 7% 
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Elementaiy 


Secondary 


64% 


82% 


92% 


96% 


44% 


12% 


26% 


11% 


31% 


29% 


i: 36% 


45% 


67% 


67% 


71% 


67% 


3% 


4% 



50. How many PALS ttudcnU are in the PALS clasi? If you have more than one PALS clau, check aU that apply: 
Elementary Secondaiy 

0-2: 14% 7% 

** 3-5: 62% 26% 

** 6-8: 28% 52% 

* 8-10: 8% 22% 

more than 10: 2% 8% 

51. Your involvement in the PALS program was due to: (Check aU that apply) 

Elementaiy Secondary 
Encouragement £rom co-worker: 21% 33% 

* Principal request/assignment: 57% 40% 

Voluntewed: 53% 64% 

Parental presiure: 4% 3% 

52. Which, if any, of the following itratcgicf have you used as a part of your team-teaching method? Check aU that 
apply. 

* One teaches and one gathers observational information on students: 
One teaches and one assists students: 

Both teach diHerent concepts at the same time to half of the students, 
then switch student groups: 

* Both teach half of the students the SAme concept at the same time: 
One teaches the new material, the other teaches remedial material: 
Both teach new material, but one focuses on modified methods of prcsentatio 
Both teachers present lesson to all students in a planned alternating fashion: 
Both teachers present lesson to all students informally alternating instruction: 
Other: 

General 

55. Which type of PALS team teacher arc you? 

Elementary: Regular classroom teacher: 66% Siiecial education teacher: 34% 

Secondary: Regular classroom teacher: 57% Special education teacher: 43% 

56. What grade level do you teach? (Check all that apply.) (All significant) 

Elementary: K-2: 17 (16%) 5-5: 106 (100%) 6-8: 0 ( 0%) MO: 0 ( 0%) 1M2: 0 ( 0%) 
Secondary: K-2: 0 ( 0%) 3-5: 0 ( 0%) 6-8: 49 (67%) 9-10: 23 (32%) 11-12: 17 (23%) 

57. How many years have you been teaching? 

Elementary: 1 year: 4% 2-3 years: 10% 4-8 years: 21% 9-15 years: 31% 15+ years: 34% 
Secondary: 1 year: 0% 2-3 years: 15% 4-8 years: 19% M5 years: 27% 15+ years: 38% 
* 58. How many years have you been team teaching in the PALS program? 

ElcmenUry: This b first year: 66% 2 years: 23% 3 years: 10% More than 3 years: 1% 
Secondary: This is first year: 47% 2 years: 42% 3 years: 11% More than 3 years: 0% 

59. In what content arca(s) arc you team teaching in the PALS program? Check all that apply. 

Elementary Secondary 
** Reading/English/Language Arts: 94% 30% 
** Social Studies: 15% 45% 

** Science: 14% 44% 

Mathematics: 7% 8% 

Other: 3% 1% 

60. For each PALS class that you teach, indicate the number of years you have been team teaching with this partner. 
Elementary: 

Class listed 1st: 1 year: 78 2 years: 18 3 years: 4 3+ years: 0 
Class listed 2nd: 1 year: 28 2 years: 6 3 years: 2 3+ years: 0 
CUsa hstcd 3rd: 1 year: 17 2 years: 2 3 years: 1 3+ years: 0 
Class listed 4th: 1 year: 6 2 years: 1 3 years: 0 3+ years: 0 

Secondary: 

Class listed 1st: 1 year: 42 2 years: 21 3 years: 5 3+ years: 0 
Class listed 2nd: 1 year: 21 2 years: 7 3 years: 3 3+ years: 0 
Class listed 3rd: 1 year: 4 2 years: 1 3 years: 1 3+ years: 0 
Class listed 4th: 1 year: 3 2 years: 0 3 yean: 0 3+ years: 0 
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